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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can write an opinion piece that supports a point of view with reasons. (W.3.1) 

With support from peers and adults, I can use the writing process to plan, revise, and edit my writing. (W3.5) 

I can use conventions to send a clear message to my reader. (L.3.1) 

I can write simple, complex, and compound sentences. (L.3.1i) 

I can use possessives in my writing. (L.3.2d) 

Supporting Learning Targets Ongoing Assessment 

• I can use feedback to strengthen my opinion writing.  

• I can use an editing checklist to make final edits to my opinion writing. 

• I can share the final draft of my opinion paragraph with my peers. 

• Opinion writing drafts with edits   

• Editing checklist 
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Reminder about the Performance Task 

The unit does not dedicate lesson time to the actual creation of the book jacket (which includes an illustration on the cover) or the publishing (word processing or 

rewriting in best handwriting) of the students’ two writing pieces.  

The performance task is a book jacket designed to house the two writing pieces created within Unit 3: a summary paragraph of Peter Pan and a character opinion 

paragraph. The unit does not dedicate lesson time to the actual creation of the book jacket or the publishing (word processing or rewriting in best handwriting) of the 

students’ writing. Plan accordingly, making arrangements for technology time if students will word process their two writing pieces. If students are hand writing their 

paragraphs, plan to have them complete this outside of the module lesson time. In addition, students will need time to create the illustration for the front cover of their 

book jacket. 

Summary of Performance Task 

To show their growing expertise as readers and writers, students will write a brief summary paragraph about Classic Starts edition of Peter Pan as well as write an 

opinion paragraph about an interesting character from the text.  Both paragraphs will be part of a book jacket that includes an illustrated cover. 

 

Students will respond to this two-part prompt:  

“After reading Peter Pan, write a summary paragraph of the book as well as an opinion paragraph that answers the question: ‘Who is an interesting character from Peter 

Pan? What makes them interesting?’ Choose one character to focus on. Use specific evidence from the Classic Starts edition of Peter Pan to support your claim. Be sure 

to include the specific character vocabulary words you have been gathering. Place both paragraphs within an illustrated book jacket.”  

This two-part assessment centers on NYSP12 ELA CCLS RL.3.3, RL.3.5, W.3.1, W.3.2, W.3.4, W.3.5, L.3.1, L.3.2, and L.3.3. 

Format 

Book jacket with two written paragraphs, as well as illustrated cover 
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Agenda Teaching Notes 

1. Opening 

A. Engaging the Writer: Reviewing the Writing 

Targets in the Conventions Section (5 minutes) 

B. Unpacking the Learning Targets (5 minutes) 

2. Work Time 

A. Incorporating Feedback into Our Revisions (15 

minutes) 

B. Mini-Lesson: Using Apostrophes in 

Possessives (10 minutes) 

C. Editing Our Writing (20 minutes) 

3. Closing and Assessment 

A. Opinion Writing Share and Celebration (10 

minutes) 

B. Preparing for the End of Unit Assessment (5 

minutes) 

4. Homework 

A. Lesson 10 Homework 

 

• This lesson is ambitious – revision time, editing time, sharing opinion piece final drafts. The lesson will need 

to run long or consider doing the lesson over two days. Taking two days would also allow for student-teacher 

conferencing, for individuals or for groups with similar writing needs. 

• In this lesson, students incorporate the feedback suggestions they received in Lesson 10 and also edit their 

work using an editing checklist. Students should be familiar with this editing checklist. They used the same 

format with their summary writing earlier in the unit (and throughout other modules), so they should be able 

to use it with greater independence.  

• This lesson includes time for students to use the editing checklist, but not time for the actual modeling on 

how to use it. Use teacher judgment and adjust the lesson accordingly if students need additional modeling 

about how to use the checklist.  

• The apostrophe mini-lesson gives students direct instruction on an aspect of language conventions. Students 

may or may not need to use the apostrophe in their opinion writing; the intention is to introduce a 

convention that they need to learn and that likely is relevant to this specific writing task.  

• Be aware that some students may confuse apostrophes and quotation marks. (In Unit 2, students worked 

with quotation marks and edited specifically for them.) Use teacher discretion if it appears students would 

benefit from making the distinction between quotation marks and apostrophes more explicit (i.e., show an 

example of a quotation and an example of an apostrophe used to show possession and discuss how the two 

are different).Even after the mini-lesson, some students may be unclear on when an apostrophe is needed for 

a possessive.  

• During the editing time, consider designating specific tables, or stations, where students can go to attend to 

one particular aspect of the checklist.  

• Place necessary resources at each table (such as dictionaries at a spelling table, and a copy of the Model 

Summary Paragraph for looking at simple and compound sentences). As students work at editing tables, 

circulate to provide support and/or additional modeling about how to use a particular convention.  If possible 

have additional adults available and assign one adult to each editing station.  

• In advance: Review the Using Apostrophes in Our Writing recording form. Determine whether to make this 

as an anchor chart or simply display it using a document camera or white board. 
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 Teaching Notes (continued) 

 

 

• Use the complete Opinion Writing Rubric (from Lesson 7) to assess students’ opinion paragraphs, after 

students have had time to polish/publish their writing.  

• Students will need time to complete their book jackets, the module performance task. See page 2 of this 

lesson document for more detailed information.  

 

 

 

Lesson Vocabulary Materials 

feedback, editing, apostrophe, 

belonging 

• Students’ Opinion Writing Targets documents (from Lesson 7) 

• Equity sticks 

• Students’ Praise Question Suggest recording forms (from Lesson 9) 

• Students’ opinion writing drafts 

• Mystery Edit anchor chart (to display during Work Time B) 

• Editing Checklist (one per student) 

• Using Apostrophes in Our Writing recording form (one per student and one for display)  

• Steps for Closing A: Opinion Writing Share and Celebration (for display) 

• Lesson 11 Homework ( one per student) 

• Opinion Writing Rubric (from Lesson 7 Supporting Materials; teacher reference for scoring students’ writing) 
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Opening Meeting Students’ Needs 

A. Engaging the Writer: Reviewing the Writing Targets in the Conventions Section (5 minutes) 

• Gather students together as a group and have them bring their copy of the Opinion Writing Targets document that they 

have been using since Lesson 7. Praise their hard work and commitment to their writing. Display the Opinion Writing 

Targets using a document camera. Focus students’ attention on the Conventions section. Read each of the writing targets 

aloud for this section.  

• Now ask students to look closely again at the descriptors: 

- I can use conventions to send a clear message to my reader. 

- I can use beginning and ending punctuation. 

- I can capitalize sentences, proper nouns, and titles. 

- I can apostrophes in my writing to show ownership or possession. 

- I can spell grade-level words correctly. 

• Have students think-pair-share: “What will you need to do as writers today to address these targets?”  

• Give students a minute to talk. Then use equity sticks to invite one or two students to share.  

• Consider creating pictorial symbols 

for the rubric descriptors to support 

language learners.  

• Consider creating symbols for the 

editing checklist; use symbols used 

in previous lessons or modules for 

consistency. 

B. Unpacking the Learning Targets (5 minutes)  

• Review the learning targets with students. Invite them to read the targets aloud together. Note that students have two key 

things to work on today: using feedback to strengthen their drafts and then editing their drafts.  

• Ask students: 

* “Today, you will do revision work and then editing work. What is the difference between revising writing and editing 

writing?” 

• Give students time to talk to a partner. Using equity sticks, have two or three students share their thinking. Listen for: 

“Revision is about looking at your work again and making changes to your ideas to make it stronger,” and “Editing is about 

finding and fixing mistakes related to conventions and grammar, not making changes to your writing.” 
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Work Time  Meeting Students’ Needs 

A. Incorporating Feedback into Our Revisions (15 minutes) 

• Students will need their Praise Question Suggest recording forms from Lesson 10 and their opinion writing drafts.  

• Ask students to sit next to the person they worked with during the previous lesson for the Praise Question Suggest protocol. 

Tell students to talk to their partner again to remind themselves of their conversation and remember what their feedback 

was. Give them a few minutes to review with their partner what they wrote on their recording forms. Tell students also to 

read the Teacher Comment box on this form. 

• Explain to students that they will now use the feedback they received from their partner and you to make final revisions to 

their opinion writing. Explain any patterns of feedback or similar types of revisions that students are working on. Allow 

students who might be working on the same kind of revision to sit together in order to help each other.  

• Release students to take 15 minutes to work on their revisions. Some students may need to finish up their revisions during 

the editing portion of the lesson, but stop all members of the class after 15 minutes for the mini lesson. During this time, pull 

smaller groups for more focused support on a particular revision aspect they have in common. 

• Confer with small groups of 

struggling learners for more guided 

revision support. Review their 

recording forms with them; direct 

them to focus on just one thing for 

that revision. 

B. Mini-Lesson: Using Apostrophes in Possessives (10 minutes)  

• Display the Mystery Edit anchor chart. Tell students to solve the mystery of what’s wrong with the sentences on the 

Mystery Edit anchor chart. Have students turn and talk with each other. Then use equity sticks or cold call to have a student 

“solve the mystery.” 

• Students most likely will be able to easily claim that in each sentence an apostrophe is needed. After confirming that each 

sentence needs an apostrophe, read each sentence, one at a time, writing the apostrophe in its correct place within the 

sentence. Then underline the possessive forms: Peter’s fairy, children’s excitement, and Hook’s anger. As you underline, say 

the possessive forms emphasizing the owner (Peter, children, Hook). 

• Ask 

* “Why is the apostrophe needed? What does it let us know?”  

• Give the class a moment to think about this. If some students have an idea, invite them to share with the group. Otherwise, 

explain that apostrophes are a type of punctuation mark. Writers use an apostrophe to show ownership or possession. The 

apostrophe will show that something “belongs to” someone or something. 
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Work Time (continued) Meeting Students’ Needs 

• To head off any potential confusion for some students, explain that apostrophes are also used in contractions (like changing 

do not to don’t), but that for today’s work they will focus on how the apostrophe shows belonging or ownership. 

• Distribute the Using Apostrophes in Our Writing recording form and project a copy using a document camera. 

Explain what an apostrophe is and what it looks like. Students might notice that it looks like half of a quotation mark. If so, 

reinforce that both are marks that writers use to help make their writing clear. Explain that often an apostrophe is used to 

show that an object belongs to someone, like: “This is Johnny’s ball,” but that other times it shows that a character trait or 

emotion belongs to someone, “Mr. Darling’s harshness” or “Wendy’s happiness.” It is this kind of ownership or belonging 

that they may have used within their writing.  

• Read and discuss each of the example sentences on the Using Apostrophes in Our Writing recording form with students. 

Then ask them to Think-Pair-Share: 

* “Can you think of another sentence that would show a character trait belonging to someone? Or an object belonging to 

someone that we would need to show with an apostrophe in our writing?” 

• Give students time to think and talk together. Then invite those who have an idea about a sentence that requires a possessive 

apostrophe to share.  

• Model one more sentence, this time writing it on the recording form. Use either an example that students give or one of your 

own.  

• Direct students to come up with a sentence about an arrow that belongs to Tiger Lily and write in on the lines at the bottom 

of the recording form. Share a few of the examples students came up with.  

• Tell students that the apostrophe might be something they need to think about as they edit their writing and remind them it 

is one part of their editing checklist. They should examine their writing carefully to see if they have any sentences in their 

writing that show “ownership” or “belonging.” 
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Work Time (continued) Meeting Students’ Needs 

C. Editing Our Writing (20 minutes)  

• Display the Editing Checklist. Tell students that they are going to transition from revising their writing to editing their 

writing using the editing checklist. Ask students to Think-Pair-Share about how they can use this to make their writing 

better. Give them a minute to think and talk together. Then, using equity sticks, solicit a few responses from the whole 

group.  

• Remind students that they have used this kind of checklist before to support their work, most recently when they wrote their 

summaries. This is something that should be familiar to them.  

• Ask for student volunteers to read each descriptor aloud to the class. 

• Direct students’ attention to the descriptor:  

* “I can use simple and compound sentences in my writing.”  

• Remind students that in their summaries, they thought about how they could use a variety of sentence lengths to make their 

writing more interesting to readers. Tell students that when they practiced writing their opinion introduction and conclusion 

sentences, this was another way to work with this target. Explain that as they use this checklist, this might be something they 

look at in their writing. Ask students: 

* “How many of you talked about this target when you gave feedback to each other when you used the Praise Question 

Suggest protocol in Lesson 10?” 

• Invite one or two students to share what they talked about. If students didn’t talk about this in their feedback, remind them 

that one of the purposes of this editing checklist is to help them pay attention to different parts of their writing, and this 

target might be where they put some of their editing effort.  

• Direct students’ attention to the descriptor:  

*  “I can use apostrophes in my writing to show ownership or belonging.”  

Remind students of the work done in the mini-lesson. 

• Distribute the Editing Checklist to students but make it clear to students that they are only using the Editing Checklist as a 

guide to help them know what check in their writing. They will not complete the Editing Checklist until specifically directed 

to at the end of this work time. 
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Work Time (continued) Meeting Students’ Needs 

• Tell them that if they are ready to begin editing, they may begin. If they need to continue with their revision work, they can 

do that and begin their editing when they’re ready.  

• Release students to work on their editing. Encourage them to work together. They can review their work with the checklist 

row by row by either trading papers and reading each other’s work silently, making marks, or they can read their own work 

aloud to their partner, editing as they read aloud.   

• Confer with students as they edit. As they use the Editing Checklist, ask questions such as: 

* “Can you show me some of the editing you have done?”  

* “Have you found any of your sentences that need an apostrophe?” 

* “How are you using the Editing Checklist to help you with your editing?” 

• Invite students to gather back together with their drafts and Editing Checklist. Give specific praise to students about their 

work today. For example, note how students showed stamina during the revision portion of the lesson. Note specific 

students who were working particularly well together as they edited their writing. Tell students that they are in the last steps 

of the writing process and it is exciting to think about how much great writing they have done throughout the unit.  

• Ask students to take a minute or two to take a final look at their drafts and then direct them to place a checkmark for each 

descriptor using the categories: not yet, almost there, or excellent. They can circle anything they didn’t get to today. 

• Then ask students to share their progress with someone sitting next to them.  
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Closing and Assessment Meeting Students’ Needs 

A. Opinion Writing Share and Celebration (10 minutes) 

• Place students in groups of three. Share one final learning target with students: “I can share the final draft of my opinion 

paragraph with my peers.” 

• Tell students that they are going to celebrate their hard work as writers. Display the Steps for Work Time B: Opinion Writing 

Share and Celebration. Briefly review the work steps. Field any questions students have. 

• As students are sharing their writing, circulate, compliment, and encourage them. 

Note: Students will have more opportunity to share both their opinion writing and their earlier summary writing after they 

have completed their book jackets (the module performance task). 

• Place struggling students in groups 

where they will be the most 

comfortable sharing. Give them an 

opportunity to read their work 

before they share, or read their work 

aloud with them ahead of time. 

B. Preparing for the End of Unit Assessment (5 minutes)   

• Tell students that in the next lesson, they will get to show their progress with opinion writing on their end of unit 3 

assessment. For that assessment, they will write a new opinion paragraph about the second character they identified as 

interesting back in Lesson 7.  

• Remind students that in Lesson 7 they thought about which two characters were the most interesting. They spent a lot time 

gathering evidence about both characters they selected and they recorded the evidence on their Selecting Characters 

recording form. They also flagged evidence about both characters on their many Peter Pan recording forms from Units 1 and 

2. They will be able to use all this already gathered evidence when they work on the end of unit 3 assessment. 

• Ask students to turn to the person next to them and answer: 

* “Who is the second character you will be writing about?”  

• Give students a moment to share with each other the second character they selected. 

• Make sure that the materials needed 

for the end of unit assessment are 

carefully organized and prepared for 

the struggling learners or students 

that have difficulty with 

organization. If possible, take a few 

moments to pull these students 

aside and outline the steps they will 

take with the assessment. This could 

be a way to establish a greater 

comfort level for these students and 

provide an opportunity to 

encourage them. 

Note: Lesson 12 is the final lesson of Unit 3 with the main focus being the end of unit 3 assessment. For that assessment, students write an on-demand opinion 

paragraph about the Peter Pan second character they identified as interesting. It may be of benefit to students to delay Lesson 12 by a day to allow all students the 

opportunity to review their Peter Pan materials. This way they can review the information they have related to their second character. It need not be longer than 20 

minutes. This is optional. 
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Homework Meeting Students’ Needs 

• Think about the second character you identified as an interesting character from the story Peter Pan. Tell someone in your 

family about your character and why you think this character is interesting. What makes that character interesting to you? 

What was it about that character that captured your imagination? What examples from the story show how interesting this 

character is? Optional: Your family member can share some comments. 

• This homework will be a good 

opportunity for students to start 

thinking about their second 

character in preparation for the end 

of unit assessment in Lesson 12. 

Note: You may need to allow for more time after Lesson 11 for students to make the final editing changes to their writing. This could be addressed at a 

different time of the school day.  

 

Review students’ editing checklists and add your own markings and comment in pen (students’ markings would be in pencil). Time will need to be 

given for students to publish their writing in the format selected (word processed or handwritten). Before publishing, return drafts and editing 

checklists to students so they can complete their final published piece for the performance task.   

 

The next lesson is the end of unit assessment. Students will write an on-demand opinion about the second character they identified and selected in 

Lesson 7.  
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Mystery Edit 

  

 

What is wrong with the following sentences? 
 

Tinker Bell is Peters fairy.  

 

The childrens excitement got out of control.  

 

Hooks anger made the pirates afraid. 
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Editing Checklist 
 

Name: 

Date: 

 

(Note: Target not explicitly taught in this unit, but previously taught/assessed in Module 1.) 
 

Target Not Yet Almost 

There 

Excellent! Teacher Comments 

I can capitalize appropriate words, 

such as sentences, character names, 

and titles. 

 

    

I can use simple and compound 

sentences in my writing. 

 

 

    

I can use apostrophes (where 

appropriate) in my writing to show 

ownership or possession. 

 

    

I can use resources to check and 

correct my spelling. 

 

 

    

I can use correct beginning and end 

punctuation in my writing.*  

 

 

    

I can spell grade-appropriate words 

correctly.* 
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Using Apostrophes in Our Writing 

 

Name: 

Date: 

 
 

An apostrophe shows that something belongs to someone. 
 

 

Captain Hook’s hand is made of a hook.   
 

 The apostrophe shows that the hand belongs to Captain Hook. 
 
 

Peter Pan’s pride made him not want to give in. 
 

 The apostrophe shows that pride belongs to Peter Pan—it is 
something he has.  

 
 

Wendy’s motherly nature makes her a nice girl.  
 

 The apostrophe shows that motherly nature belongs to Wendy—it 
is something she has.  

 
 

Tinker Bell’s jealousy gets her into trouble. 
 

 The apostrophe shows that jealousy belongs to Tinker Bell—it is 
something she has. 

 
 
Write a sentence about an arrow that belongs to Tiger Lily. 
 
___________________________________________________________ 
 
___________________________________________________________ 
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Steps for Closing A: 

Opinion Writing Share and Celebration 

 
It’s time for you to show off your hard work!  
 
Gather in groups of three with your opinion paragraph final drafts. 
 

 

When it’s your turn to share: 
 

1. Read your opinion paragraph final draft aloud to your partners.  

2. Name one thing you feel especially proud of with this writing piece. 

 

 

 
 

When your partners are sharing their writing: 
 

1. Listen intently and respectfully. 

2. Offer a specific point of praise. You can come up with your own way or 

use the sentence starter. 
 

Possible Sentence Starters: 
 

I think your writing was strong because_____. 

You did a great job with _____. 

I like how you ____. 
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Lesson 11 Homework 

 

Name: 

Date: 

 
 
Think about the second character you identified as interesting from the story Peter Pan.  

 

My second character is: _________________________________________ 
   

   This must match what you wrote on the Selecting Characters recording form from Lesson 6. 

 

Tell someone in your family about this character and why you think this character is 

interesting. What makes that character interesting to you? What was it about that 

character that captured your imagination? What examples from the story show how 

interesting this character is?  

 

Family member’s comments: 

 

_________________________________________________________ 

_________________________________________________________ 

_________________________________________________________ 

_________________________________________________________ 

 

 

 


